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ABSTRACT
EXECUTIVE

Dance Workshop
Invent�on Workshop
Short F�lm and Photography Workshop
Mus�c Workshop
Games Workshop
Pa�nt�ng Workshop
Sports Workshop
Creat�ve Wr�t�ng Workshop

Self-esteem
Self-eff�cacy
Cur�os�ty
Empathy
Ab�l�ty to work �n a group
Volunteer�ng mot�vat�on and percept�on 

            Th�s report presents the f�nd�ngs of a quant�tat�ve study conducted to
understand the effects of workshops organ�zed by the SosyalBen Foundat�on on
the soc�al and cogn�t�ve sk�lls of 54 ch�ldren and adolescents aged 7-13, and
the relat�onsh�p between these sk�lls.

  The workshops organ�zed by the volunteers of the SosyalBen Foundat�on are
l�sted below:
       

  The soc�al and cogn�t�ve sk�lls exam�ned �n th�s research are l�sted below:
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YÖNETİCİ
ÖZETİ

The ma�n f�nd�ngs of the research can be summar�zed as follows:

1-There was a pos�t�ve �ncrease �n the sense of cur�os�ty, ab�l�ty to work �n the
group, and volunteer�ng att�tudes only �n the 7-9 age group ch�ldren �n the
scores after the workshop part�c�pat�on compared to the scores before the
workshop part�c�pat�on. Contrary to expectat�ons, there was no s�gn�f�cant
pos�t�ve �ncrease �n self-esteem, self-eff�cacy, and empathy sk�lls �n ch�ldren
aged 7-9 years.

2-The expected pos�t�ve �ncrease was not observed �n any of the var�ables �n
the 10-13 age group adolescent part�c�pants.

3-The descr�pt�ve f�nd�ngs of the Posttest data answered by the ch�ldren and
adolescents after part�c�pat�ng �n the workshops showed that the self-eff�cacy,
self-esteem, empathy, sense of cur�os�ty, volunteer�ng att�tudes, and pos�t�ve
group work att�tudes of the ch�ldren and adolescents were s�gn�f�cantly h�gher
than the average values that can be obta�ned from the scales.

4-It was observed that the volunteer�ng mot�vat�on of ch�ldren and adolescents
was also h�gh after part�c�pat�ng �n the workshops (84.9% of ch�ldren and
adolescents answered w�th ‘I th�nk’ and ‘I def�n�tely th�nk’).

5-The sense of self, feel�ngs of competence, and mot�vat�on to explore and work
�n groups of ch�ldren and adolescents were found to be s�gn�f�cantly related to
each other, and �t was observed that the relat�on between these sk�lls was more
cons�stent �n adolescent part�c�pants.

       In the cont�nuat�on of th�s report, after the �ntroduct�on of the project a�m
and workshops, the l�terature rev�ew f�nd�ngs about soc�al and cogn�t�ve sk�lls
were shared. Then, deta�led �nformat�on about the f�nd�ngs summar�zed above
was g�ven and the report was concluded w�th the conclus�on and d�scuss�on
sect�on where the f�nd�ngs were �nterpreted. 
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INTRODUCTION

        Psycholog�cal d�ff�cult�es such as depress�on, anx�ety, and somat�c
problems, wh�ch are common �n adults, �ncreas�ngly po�nt to the �mportance of
ra�s�ng ch�ldren as �nd�v�duals w�th h�gh psycholog�cal well-be�ng and l�fe
sat�sfact�on �n the success-or�ented and speed-or�ented modern world. Parallel
to th�s, wh�le parents pr�or�t�zed the�r ch�ldren to be successful �nd�v�duals w�th
prest�g�ous profess�ons �n the past, today, they bas�cally a�m for the�r ch�ldren to
develop as authent�c, self-suff�c�ent, and happy �nd�v�duals (Tulv�ste et al., 2007).

              The psycholog�cal well-be�ng and l�fe sat�sfact�on of ch�ldren seem to
depend on the�r h�gh sense of self, cur�os�ty, support�ve soc�al relat�onsh�ps, and
group part�c�pat�on (Pollard & Lee, 2003). At th�s po�nt, the development of the
concepts of self-esteem, self-eff�cacy, cur�os�ty, empathy, work�ng �n a group,
and soc�al volunteer�sm come to the fore. These sk�lls, wh�ch develop at an early
age, contr�bute to progress �n soc�al, emot�onal, and cogn�t�ve areas and
psycholog�cal well-be�ng at later ages (Delugach, Bracken, Bracken, & Sch�cke,
1992; Gurney, 1986; Sp�nrad & E�senberg, 2009). Research �nd�cates that the
development of these sk�lls emerges �n a pos�t�ve and safe emot�onal
atmosphere, w�th the d�vers�ty and r�chness of soc�al exper�ences (Aslan &
Tuncay, 2022; E�senberg et al., 2006; Jambunathan, 2012; J�rout, 2020).

                It seems d�ff�cult to develop the aforement�oned sk�lls only �n the home
and school env�ronment �n today's structured educat�on system (Ş�r�n, 2019). At
th�s po�nt, extra-curr�cular act�v�t�es that �ntroduce ch�ldren to d�fferent
branches peers becomes �mportant. Accord�ng to research, support�ng ch�ldren
�n peer relat�ons �n extracurr�cular act�v�t�es �n d�fferent f�elds such as sports,
drama, mus�c, dance, photography, and des�gn pos�t�vely affects the�r self-
percept�ons, sense of cur�os�ty, and mot�vat�on for soc�al part�c�pat�on (Ren et
al., 2020; Mahoney, Larson, & Eccles, 2005; Metsäpelto & Pulkk�nen, 2014).

             These act�v�t�es are part�cularly �mportant for ch�ldren from fam�l�es w�th
low soc�o-econom�c �ncome and who have l�m�ted access to act�v�t�es outs�de
of school (Pedersen & Se�dman, 2005; Ren et al., 2020). At th�s po�nt, the onl�ne
workshop programs organ�zed by the SosyalBen Foundat�on that reach ch�ldren
from d�fferent c�t�es and soc�o-econom�c levels stand out.
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These workshop programs a�m to prov�de ch�ldren w�th self-esteem, self-
eff�cacy, cur�os�ty, mot�vat�on to work w�th a group, and soc�al volunteer�ng by
del�ver�ng act�v�t�es �n d�fferent branches such as dance, �nvent�on, short f�lm
and photography, mus�c, games, pa�nt�ng, sports, and creat�ve wr�t�ng through
onl�ne platforms. 

                 The ma�n purpose of th�s study �s to exam�ne the contr�but�on of onl�ne
workshop programs conducted by SosyalBen Foundat�on volunteers to �ncrease
ch�ldren's self-eff�cacy, self-esteem, cur�os�ty, empathy, group work�ng sk�lls, and
soc�al volunteer�sm. The �mportance of these sk�lls and the poss�ble contr�but�on
of the SosyalBen workshops to the development of these sk�lls are expla�ned
below, followed by the compar�son of the scores obta�ned by measur�ng each
sk�ll before and after the workshops, and stat�st�cal f�nd�ngs on the relat�onsh�ps
between these sk�lls.
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SOCIAL-COGNITIVE

FACTORS EVALUATED

IN CHILDREN AND

ADOLESCENTS

            Self-eff�cacy refers to the bel�ef of the ch�ld that he/she can perform the
necessary behav�ors to ach�eve a goal (Bandura et al., 2001). H�gh self-eff�cacy
enables ch�ldren to be res�stant to obstacles both �n academ�c and da�ly
act�v�t�es and determ�nes the�r efforts and mot�vat�ons toward the goal. In
parallel, the �ncrease �n self-eff�cacy strengthens ch�ldren's mot�vat�on and
contr�butes pos�t�vely to the�r learn�ng levels (Schunk, 1984). It also �mproves
ch�ldren's ab�l�ty to cope w�th negat�ve emot�ons and pos�t�vely affects the�r
soc�al relat�ons w�th the�r peers (Telef & Karaca, 2012). Accord�ng to Şeker (2011),
h�gh self-eff�cacy makes the learn�ng process eff�c�ent by enabl�ng the ch�ld to
use self-regulat�on sk�lls effect�vely. In cases of fa�lure, �t �s observed that ch�ldren
who exh�b�t better-cop�ng strateg�es w�th stress and frustrat�on have a more
developed self-eff�cacy percept�on at an early age.

         In l�ne w�th the ment�oned f�nd�ngs, �t �s seen that the concept of self-
eff�cacy plays an �mportant role �n the soc�al, cogn�t�ve, and emot�onal
development of ch�ldren. In th�s sense, �t �s clear that ch�ldren's part�c�pat�on �n
act�v�t�es to �mprove the�r self-eff�cacy levels �s essent�al for academ�c success
and soc�al development. One of the factors that ensure the development of self-
eff�cacy at school age �s educat�on (Dem�r & Leyendecker, 2018). Learn�ng
env�ronments that support ch�ldren's plann�ng sk�lls, prov�de �nd�v�dual feedback
on the�r performance, and allow ch�ldren to rearrange/correct the�r
performance �n l�ne w�th th�s feedback seem to be �mportant for �ncreas�ng self-
eff�cacy.

SELF-EFFICACY
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       In add�t�on to structured educat�on, extra-curr�cular act�v�t�es seem
�mportant to strengthen the ch�ld's self-eff�cacy. Art and sports act�v�t�es that
are su�table for the age and developmental level of the ch�ld can enable the
ch�ld to real�ze the�r or�g�nal ab�l�t�es �n a fun atmosphere and shape the
percept�on of competence regard�ng these ab�l�t�es (L� et al., 2018; McAuley &
Bl�ssmer, 2000). Pos�t�ve evaluat�on of the ch�ld's performance �n these act�v�t�es
and encourag�ng them to contr�bute to the act�v�ty can �ncrease the ch�ld's
conf�dence �n the�r own sk�lls (Karl et al., 1993).

           At th�s po�nt, workshops such as Onl�ne Invent�on Workshop and Onl�ne
Game Workshop w�th�n the SosyalBen Foundat�on can �ncrease the sense of
bel�ef and success of ch�ldren by prov�d�ng certa�n goals such as exper�ment�ng,
des�gn�ng, and prepar�ng games. Dur�ng these act�v�t�es, ch�ldren can be
encouraged to ask quest�ons, establ�sh a cause-effect relat�onsh�p, observe, and
develop analyt�cal th�nk�ng, and show problem-solv�ng sk�lls and self-esteem.
The encouragement of the ent�re group to talk about the establ�shed top�cs by
workshop tra�ners can open space for ch�ldren to express themselves and
observ�ng that the�r op�n�ons and �nterpretat�ons are v�ewed pos�t�vely by the
tra�ners may contr�bute to the self-eff�cacy levels of ch�ldren.

SosyalBen Research Report

SELF-ESTEEM

           Self-esteem refers to the �nd�v�dual's emot�onal react�ons towards themself
and the�r evaluat�on of who they are (Gecas, 1982; Rosenberg et al., 1995).
People w�th h�gh self-esteem and people w�th low self-esteem have d�fferent
cop�ng mechan�sms, and �t has been observed that people w�th h�gh self-esteem
have more "cogn�t�ve resources" that enable them to cope effect�vely w�th
adverse cond�t�ons (Baumgardner et al., 1989). It has been found that self-esteem
protects the self from stress factors such as exper�ences and �nformat�on that
harm the �nd�v�dual (Longmore & DeMar�s 1997; Spencer et al., 1993). H�gher self-
esteem has been assoc�ated w�th better soc�al and �nterpersonal relat�onsh�ps
(Gurney, 1986).

          The development of self-esteem �s fa�rly stable, but at the same t�me, �t �s
sens�t�ve to changes �n soc�al s�tuat�ons (Cast, 2002). In part�cular, the
development of ch�ldren's self-esteem �s greatly affected by the�r env�ronment
and the people they �nteract w�th. As ch�ldren grow, the�r env�ronment beg�ns to
expand, and they beg�n to take part �n d�fferent contexts. When they reach
school age, they beg�n to evaluate themselves �n d�fferent areas, such as
academ�c, soc�al, emot�onal, and phys�cal (Hosog�, 2012). 
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          Cons�der�ng the �mportance of self-esteem for the �nd�v�dual, �t �s �mportant
to prepare tra�n�ng and workshops and ensure that ch�ldren part�c�pate �n them
to ensure that ch�ldren have h�gh self-esteem at an early age. Self-esteem
develops through part�c�pat�on �n school and extra-curr�cular act�v�t�es
(Chr�st�son, 2013; Masson�, 2011). At th�s po�nt, ch�ldren need to part�c�pate �n
act�v�t�es that do not have a performance goal, such as art and sports act�v�t�es,
and that do not �nvolve evaluat�on but only a�m for enterta�nment. Ch�ldren
part�c�pat�ng �n these act�v�t�es commun�cate w�th the�r peers �n a group
env�ronment, can demonstrate the�r sk�lls w�thout any grades or evaluat�on
concerns, and can ga�n �ns�ght �nto the value/�mportance of the sk�lls they d�splay
(Masson�, 2011). Th�s �ns�ght enables ch�ldren to �nternal�ze the�r self-esteem,
th�nk�ng they are valuable and �mportant. The workshops created by the
SosyalBen Foundat�on are des�gned to help ch�ldren acqu�re and develop the
sk�lls of bel�ev�ng �n themselves, exper�enc�ng a sense of ach�evement,
establ�sh�ng cause-effect relat�onsh�ps, mak�ng observat�ons, solv�ng problems,
gett�ng to know/present�ng themselves better, recogn�z�ng the�r emot�ons and
express�ng themselves, and becom�ng aware of themselves. These workshops can
help ch�ldren have an awareness of the�r own selves. In add�t�on to support�ng
these sk�lls, creat�ng an env�ronment for ch�ldren to do phys�cal act�v�ty, �ntroduce
themselves �n a group, and express themselves and the�r feel�ngs can support the
development of self-esteem (Tremblay et al., 2000).

SosyalBen Research Report

CURIOSITY

          Cur�os�ty �s def�ned as a des�re to know, see, and exper�ence that mot�vates
the ch�ld to d�scover (L�tman, 2005). Cur�os�ty, wh�ch �s one of the cornerstones of
learn�ng, contr�butes to the development of log�cal th�nk�ng and �nterpretat�on
sk�lls (Sabo, 2010). The h�gh sense of cur�os�ty man�fests �tself �n ch�ldren w�th the
des�re to explore the env�ronment, ask quest�ons and ga�n new exper�ences.
Ch�ldren make sense of the world through ask�ng quest�ons and explor�ng, and �f
these sk�lls are supported, they f�nd the mot�vat�on to work and learn to pursue
the�r �nterests w�th perseverance (L�qu�n & Lombrozo, 2020). 

      Learn�ng �s fac�l�tated when a ch�ld's �nterests are �nvest�gated and
expanded, and the�r quest�ons are answered dur�ng the educat�onal process
(Kahraman et al., 2015). Therefore, adopt�ng an approach that g�ves �mportance
to the ch�ld's cur�os�ty and d�rects �t to d�scover plays a cr�t�cal role �n educat�on.
On the other hand, �t �s bel�eved that �t �s challeng�ng for ch�ldren to acqu�re a
sense of cur�os�ty �n educat�onal systems that use t�ghtly structured exams (Ş�r�n,
2019; Ural, 2016). In these systems, the ma�n goal of the ch�ld becomes to get 
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h�gh scores �n exams and choose among the profess�ons/f�elds correspond�ng
to these scores. To ach�eve th�s goal, ch�ldren often focus on exam quest�ons
and structure, and they cannot devote t�me to act�v�t�es that w�ll enable them to
develop the�r �nterests and d�scover the�r �nterests �n var�ous branches. However,
cur�os�ty forms the bas�s of personal�ty development (Kashdan et al., 2004;
Sharp & Coatsworth, 2012); cur�ous ch�ldren try to explore var�ous top�cs about
the world, choose the f�eld /d�sc�pl�ne that �s su�table for them and shape the�r
�dent�ty accord�ngly (Marc�a, 1993). In other words, cur�os�ty �s cr�t�cal for
ch�ldren to form the�r un�que �dent�t�es, real�ze the�r potent�al and become
�nd�v�dual�zed. The workshops at the SosyalBen Foundat�on a�m to keep the�r
sense of cur�os�ty al�ve and help them progress �n l�ne w�th the�r �nterests by
�ntroduc�ng the f�elds of dance, �nvent�on, creat�ve wr�t�ng, play, short f�lm, and
photography, wh�ch are not often �ncluded �n the class�cal curr�culum, to
d�scover themselves and the env�ronment and ga�n new exper�ences. 

SosyalBen Research Report

EMPATHY
            Empathy �s the ab�l�ty to understand the feel�ngs, thoughts, and behav�ors
of others and to put oneself �n another's shoes (E�senberg & M�ller, 1987; Ersoy &
Köşger, 2016). It �s generally accepted that empathy has two sub-d�mens�ons:
emot�onal (capac�ty to exper�ence another's emot�on) and cogn�t�ve (capac�ty
to understand another's emot�on) (Basch, 1983; Joll�ffe & Farr�ngton, 2006).
Behav�ors exh�b�ted by ch�ldren d�ffer depend�ng on the�r empathy levels.
Pos�t�ve relat�onsh�ps were found between ch�ldren's h�gh empathy sk�lls and
the�r tendency to adapt to soc�ety, soc�al relat�ons, cooperat�on, and prosoc�al
behav�ors (E�senberg & M�ller, 1987; M�ller & de Haar, 1997). In add�t�on, �t �s
known that empathy sk�ll has a role �n reduc�ng ant�soc�al and aggress�ve
behav�ors and there �s an �nverse relat�onsh�p between empathy and bully�ng
(Loud�n et al., 2003; Ersoy & Köşger, 2016).

            The �mportance of the empathy sk�ll �n the ch�ld's own development and
soc�al relat�ons �nd�cates that �t �s very �mportant to support th�s sk�ll �n d�fferent
areas of the ch�ld's l�fe. At th�s po�nt, extracurr�cular act�v�t�es based on soc�al
�nteract�on and commun�cat�on play an �mportant role �n re�nforc�ng the
empathy sk�lls of the ch�ld (Erm�ş-Mert et al., 2021). The structure and content of
the extracurr�cular act�v�t�es organ�zed by the SosyalBen Foundat�on and the
workshops w�th the group can support the soc�al�zat�on of the ch�ldren and
make �t eas�er for them to take d�fferent perspect�ves. Art�st�c act�v�t�es help
ch�ldren express the�r feel�ngs and thoughts and can make �t eas�er for them to
not�ce someone else's feel�ngs and thoughts. And aga�n, all act�v�t�es can
contr�bute to empathy sk�lls by support�ng cogn�t�ve development, enabl�ng
ch�ldren to put the�r own perspect�ves as�de and recogn�ze the perspect�ve of
the other person. 
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ABILITY TO WORK WITH A GROUP

SosyalBen Research Report

        The ab�l�ty to work w�th more than one person �n a pos�t�ve att�tude to
ach�eve a common goal �s expressed as the ab�l�ty to work w�th a group
(Devec�, 2019; W�nstead, 2018). Be�ng able to work effect�vely �n a group
prov�des a collect�ve funct�on �n l�ne w�th the common goal of the group. It helps
to develop the personal sk�lls of �nd�v�duals �n the group, such as relat�onsh�p
bu�ld�ng, commun�cat�on, and cooperat�on. Therefore, �n today's world, �t seems
�mportant to be able to work harmon�ously and act�vely w�th�n the group, both �n
soc�al and academ�c f�elds (Aksoy & Dolmuş, 2011; Slav�n et al., 2003). Ch�ldren's
behav�or of work�ng �n a group from an early age, commun�cat�ng harmon�ously
w�th group members, and fulf�ll�ng the�r dut�es and respons�b�l�t�es �n the group
are supported due to the �mportance of th�s ab�l�ty �n both soc�al and academ�c
l�fe.

           The soc�al cogn�t�ve sk�lls outl�ned above are also related to the ab�l�ty to
work �n groups. For example, empathy may be pos�t�vely related to ch�ldren's
ab�l�ty to work on group projects, as �t fac�l�tates understand�ng the dynam�cs
w�th�n the group (Akos, 2000). S�m�larly, cur�os�ty �s pos�t�vely related to the
ab�l�ty to work �n a group (S�nha et al., 2017). Ch�ldren w�th a greater sense of
cur�os�ty may be more mot�vated to engage �n group work �n order to channel
these feel�ngs and explore them w�th the�r fr�ends. On the other hand, the
�nteract�ons that ch�ldren develop w�th the�r peers dur�ng group work can also
strengthen ch�ldren's sense of cur�os�ty.

          It �s known that the age at wh�ch soc�al�zat�on accelerates, ch�ldren can
create common goals w�th group members and d�v�de the work co�nc�des w�th
the school age, wh�ch �s called m�ddle ch�ldhood. Therefore, act�v�t�es
developed to support the ab�l�ty to work �n groups are usually planned for the
part�c�pat�on of school-age ch�ldren (Howe, 2009). These act�v�t�es �nclude
areas such as team sports, theater, and dance that encourage ch�ldren to act �n
a coord�nated manner towards a certa�n goal (Eccles et al., 2003). At th�s
po�nt, the workshops organ�zed by the SosyalBen Foundat�on for school-age
ch�ldren can enable ch�ldren to work together, manage problems �n
cooperat�on, and develop a sense of respons�b�l�ty �n terms of the�r structure
and content. The ab�l�ty of ch�ldren to work �n groups through structured
workshops and encourag�ng them to part�c�pate �n act�v�t�es �n order and
harmony can pos�t�vely affect the�r ab�l�ty to work w�th the group.

 09



VOLUNTEERING MOTIVATION AND VOLUNTEERING
PERCEPTION
      Develop�ng volunteer�ng mot�vat�on and percept�on of volunteer�ng
becomes �mportant when cons�der�ng both the benef�ts �t prov�des to �nd�v�duals
and the benef�ts �t prov�des to soc�et�es at nat�onal and �nternat�onal levels.
Although volunteer�ng mot�vat�on and percept�on of volunteer�ng are mostly
stud�ed �n adult l�terature, �t �s a subject that needs to be focused on �n ch�ldren
and adolescents l�terature. S�m�lar to the l�terature on adults, volunteer�ng
pos�t�vely affects the soc�al development, psycholog�cal well-be�ng, phys�cal
health, and academ�c l�fe of ch�ldren and adolescents (Hernantes et al., 2020).
For example, �n a recent study, �t was found that part�c�pat�on �n an after-school
volunteer�ng program was negat�vely correlated w�th the depress�on levels of
ch�ldren and adolescents (Bang et al., 2020). S�m�larly, �n another study, �t was
found that the r�sk assoc�ated w�th card�ovascular d�seases was lower �n
adolescents who part�c�pated �n an �ntervent�on program appl�ed to �ncrease
empathy and volunteer�ng behav�ors compared to adolescents �n the control
group (Schre�er et al., 2013). The ex�stence of a b�d�rect�onal relat�onsh�p
between empathy, volunteer�ng mot�vat�on, and percept�on has been shown by
many stud�es for many years (E�senberg-Berg & Mussen, 1978). Empathy sk�lls of
ch�ldren and adolescents are one of the most �mportant factors that encourage
volunteer�ng, as �t �s related to the�r ab�l�ty to understand the feel�ngs and
emot�ons of others and to put themselves �n the�r shoes (Fu et al., 2022).
S�m�larly, the feel�ng of part�c�pat�ng �n volunteer�ng act�v�t�es and help�ng
others can �ncrease empathy sk�lls. 

     At the same t�me, volunteer work was found to be pos�t�vely related to
ch�ldren's and adolescents' sense of belong�ng and comm�tment to the�r school,
and the�r self-esteem (Bang et al., 2020). Volunteer�ng helps ch�ldren and
adolescents feel that they are capable of chang�ng someth�ng �n the soc�ety
they l�ve �n as well as �mprov�ng the�r soc�al sk�lls (Ballard et al., 2021). It �s
�mportant for ch�ldren and adolescents to have a general pos�t�ve v�ew of
themselves for the development of self-eff�cacy, self-esteem, and a pos�t�ve
self-percept�on. 

     S�nce stud�es show that volunteer�ng behav�or and �ts pos�t�ve effects on
development �ncrease from ch�ldhood to adolescence, �t �s �mportant to
encourage volunteer�ng from an early age (Van et al., 2014). In order to
�ncrease the pos�t�ve percept�on and mot�vat�on of volunteer�ng among ch�ldren
and young people, volunteer�ng awareness should be created. Two of the most
�mportant env�ronmental factors affect�ng volunteer�ng awareness and
mot�vat�on �n ch�ldren and adolescents are parents and fr�ends. 
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Parents affect adolescents' soc�al�zat�on processes because they prov�de the
f�rst convergent context for soc�al�zat�on and role models, wh�le fr�ends affect
adolescents' soc�al�zat�on processes because of the common �nterests they
share w�th ch�ldren and the long t�me spent �n these areas (E�senberg et al.,
2006; Smetana et al., 2006). Prev�ous stud�es have presented f�nd�ngs that
parents can also be role models for volunteer�ng behav�ors for the�r ch�ldren.
For example, a study conducted by McG�nley, L�pperman-Kreda, Byrnes, and
Carlo (2010) showed that parents' volunteer�ng mot�vat�ons and part�c�pat�on
affect the�r ch�ldren's pos�t�ve soc�al behav�ors, such as volunteer�ng, through
ch�ldren’s sympathy sk�lls. S�m�larly, volunteer�ng mot�vat�on and behav�or of
ch�ldren and adolescents can be affected by the�r fr�ends' att�tudes and
behav�ors towards volunteer�ng. For example, a study found that adolescents
whose best fr�ends are �nvolved �n volunteer�ng projects are more l�kely to
volunteer (Van Goethem et al., 2014).

        Based on all these stud�es, we can say that the volunteer�ng percept�ons
and mot�vat�ons of ch�ldren and young people are �nfluenced by the role
models around them. In th�s context, the �mportance of conduct�ng the
workshops organ�zed by the SosyalBen Foundat�on for ch�ldren by young
volunteers �s qu�te cruc�al, because ch�ldren and adolescents who part�c�pate �n
the workshops can ga�n mot�vat�on to part�c�pate �n volunteer�ng act�v�t�es �n
the future, by observ�ng the young people who organ�ze the workshops. 

SosyalBen Research Report

THE IMPORTANCE OF AGE AND ASSOCIATION BETWEEN SKILLS

        Research has shown that self-esteem, self-eff�cacy, and cur�os�ty are related
(Goldste�n, 2018; Verschueren et al., 1998). It �s observed that �nd�v�duals who
bel�eve �n the value and �mportance of the�r own selves have strong bel�efs about
the�r performance �n the chosen f�eld, and the�r cur�os�ty to explore new f�elds �s
h�gh (Markey & Loewenste�n, 2014). S�m�larly, �t has been revealed that these
people are h�ghly mot�vated to work �n harmony w�th�n the group, contr�bute to
the group's goal, and are competent �n tak�ng the perspect�ves of others
(Oswald, 2003; Veludo-de-Ol�ve�ra et al., 2015). Ind�v�duals who value the�r own
self and feel capable of themselves successfully ma�nta�n the�r soc�al relat�onsh�ps
and contr�bute to these relat�onsh�ps w�th a sense of cur�os�ty (Harr�s & Orth,
2020). For th�s reason, support�ng work for one or more of the sk�lls ment�oned
above may also tr�gger the development of other sk�lls.

        However, at th�s po�nt, �t �s necessary to emphas�ze the �mportance of age
for develop�ng self-eff�cacy, self-esteem, empathy, cur�os�ty, ab�l�ty to work �n a
group, and volunteer�ng mot�vat�on sk�lls and the�r adequate reflect�on on 
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behav�or. These sk�lls are open to progress �n parallel w�th the ch�ld's soc�al
exper�ences from an early age (Dusek & McIntyre, 2003; E�senberg et al., 2006;
Engel, 2011; Warneken, 2018). In other words, the ch�ld’s sk�lls develop start�ng
from early ch�ldhood w�th d�vers�fy�ng soc�al relat�onsh�ps and enr�ch�ng
exper�ences �n home, school, and extracurr�cular act�v�t�es. Therefore,
�ntervent�on programs a�med at support�ng these sk�lls were ma�nly focused on
school-aged ch�ldren. Dur�ng th�s per�od, �t was found that ch�ldren ach�eved a
h�gher level of ach�evement from the program content des�gned for them
compared to older ch�ldren and adolescents (Malt� et al., 2016; Haney & Durlak,
2010; Rob�nson & Curry, 2005).

       However, although ch�ldren's ga�ns from �ntervent�on programs are h�gher
at an early age than at a later age, �t has been shown that sk�lls prev�ously
acqu�red become �ntegrated dur�ng sens�t�ve developmental per�ods where
rap�d and transformat�onal advances are exper�enced �n the bra�n, such as
adolescence (Ba�rd, 2008; Hart & Carlo, 2005; Rosenblum & Lew�s, 2003).
Although early ages are appropr�ate to accelerate and support the
development of ch�ldren's soc�al and soc�o-cogn�t�ve sk�lls, coord�nated d�splay
of these sk�lls �n soc�al relat�onsh�ps by the context predom�nantly occurs dur�ng
adolescence. Therefore, �n the context of content and �mpact assessment of
�ntervent�on programs, �t �s necessary to cons�der the developmental per�od for
develop�ng targeted sk�lls and the�r effect�ve use �n soc�al relat�ons w�th each
other. 
   

SosyalBen Research Report

12



CURRENT WORK

             The ma�n purpose of the present study �s to exam�ne the effect of the
workshops organ�zed by the SosyalBen Foundat�on on soc�al and soc�o-
cogn�t�ve sk�lls such as self-esteem, self-eff�cacy, cur�os�ty, empathy, ab�l�ty to
work �n a group, and volunteer�ng mot�vat�on and percept�on outl�ned above. In
other words, the current study w�ll compare the self-esteem, self-eff�cacy,
cur�os�ty, empathy, ab�l�ty to work �n a group, and volunteer�ng mot�vat�on and
percept�on scores declared by ch�ldren part�c�pat�ng �n workshop programs
conducted at the SosyalBen Foundat�on before and after part�c�pat�ng �n
workshop programs. The study w�ll �nvest�gate whether there �s a pos�t�ve
�ncrease �n scores after workshop part�c�pat�on compared to before workshop
part�c�pat�on. The current study hypothes�zes that the ch�ldren’ soc�al and soc�o-
cogn�t�ve sk�lls w�ll s�gn�f�cantly �ncrease after the workshops are completed
compared to the�r scores before the workshops.

             In add�t�on, s�nce the programs organ�zed by the SosyalBen Foundat�on
are a�med at a broad age group, the current study a�med to exam�ne wh�ch
age group (school-aged and adolescent) workshop programs are more
effect�ve. For th�s purpose, the scores of school-aged ch�ldren, and adolescents
before and after the workshops were compared. The a�m was to observe
whether there �s an �nteract�on between age and workshop effect�veness. S�nce
�t �s generally known that the ach�evements of early-age ch�ldren are h�gher �n
�ntervent�on programs about ch�ldren's soc�al and cogn�t�ve sk�lls than those of
later ages (Malt� et al., 2016) �n the current study, �t was hypothes�zed that
younger ch�ldren's ga�ns �n workshops and score �ncreases �n related sk�lls would
be h�gher than those of adolescents.

         In add�t�on, another purpose of the current study �s to exam�ne the
relat�onsh�p between the scores of the ch�ldren part�c�pat�ng �n the workshop
programs organ�zed by the SosyalBen Foundat�on �n the var�ables of self-
esteem, self-eff�cacy, cur�os�ty, empathy, ab�l�ty to work �n a group, and
mot�vat�on and percept�on of volunteer�ng. It was �nvest�gated whether
support�ng ch�ldren �n one or more of these soc�al and soc�o-cogn�t�ve sk�lls was
related to other sk�lls. It also tested whether workshop programs helped
assoc�ated sk�lls. Research has shown that �nd�v�duals' self-percept�ons, feel�ngs
of competence, and mot�vat�ons for explorat�on and work�ng �n a group are
related (Markey & Loewenste�n, 2014; Oswald, 2003; Veludo-de-Ol�ve�ra et al.,
2015). Under these results, �t has been hypothes�zed �n the current study that the
relevant var�ables w�ll correlate pos�t�vely w�th each other after the workshop
programs.
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             F�nally, as ment�oned above, the programs target a w�de age range, so
the current study a�med to test whether the relat�onsh�ps between these sk�lls
change depend�ng on age by exam�n�ng the relat�onsh�ps between the soc�al
and soc�o-cogn�t�ve sk�lls of school-age ch�ldren separately from the
relat�onsh�ps between the sk�lls of adolescents. Research shows that as ch�ldren
get older, the�r sk�lls �n d�fferent f�elds �ntegrate, and ch�ldren can exh�b�t these
sk�lls �n a context-appropr�ate way (Ba�rd, 2008; Hart & Carlo, 2005). S�nce
sk�lls development cont�nues dur�ng ch�ldhood, �t has been shown that they are
not yet reflected �n behav�or �n a context-appropr�ate and coord�nated way.
Therefore, �n the current study, �t was hypothes�zed that the relat�onsh�ps
between adolescents' scores on the var�ables of self-esteem, self-eff�cacy,
cur�os�ty, empathy, ab�l�ty to work �n a group, and mot�vat�on and percept�on of
volunteer�ng, wh�ch were subject to research, w�ll be more cons�stent compared
to the relat�onsh�ps between ch�ldren's scores on the same var�ables.
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PARTICIPANTS,
METHOD,
ANALYSIS, AND
FINDINGS 

              Pretest: 82 ch�ldren aged between 7 and 13 part�c�pated �n the pretest
study. Part�c�pants were mostly from the follow�ng c�t�es: İstanbul, Mers�n, İzm�r,
Gaz�antep, Hatay, and Kahramanmaraş.
The graphs below show the gender and age d�str�but�ons of the ch�ldren
part�c�pat�ng �n the pretest study.

PARTICIPANTS
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Posttest: 54 of the ch�ldren who part�c�pated �n the pretest study also
part�c�pated �n the posttest study. The ages of the ch�ldren range from 7 to 13.
The graphs below show the gender and age d�str�but�ons of the ch�ldren
part�c�pat�ng �n the posttest study.

METHOD
RESEARCH PATTERN

            Before the workshops, the ch�ldren part�c�pated �n the pretest study, and
then they part�c�pated �n the workshops. 52 of the 82 ch�ldren who part�c�pated
�n our pretest study part�c�pated �n the posttest study after part�c�pat�ng �n the
workshops. In both the pretest and posttest research, the ch�ldren answered the
same quest�ons.

WORKSHOPS
        Ch�ldren part�c�pated �n onl�ne workshops organ�zed by SosyalBen
volunteers. These onl�ne workshops were: Dance workshop, Invent�on Workshop,
Short F�lm and Photography Workshop, Mus�c Workshop, Game Workshop, Pa�nt�ng
Workshop, Sports Workshop, and Creat�ve Wr�t�ng Workshop. You can f�nd
deta�led �nformat�on about the contents of these workshops �n the SosyalBen
Foundat�on D�g�tal F�eld Booklet  
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                Ch�ldren met on Zoom, wh�ch �s an onl�ne platform, and answered the
scales �n d�fferent soc�al and cogn�t�ve f�elds l�sted below under the superv�s�on
of researchers.

RESEARCH PRACTICE

SCALES
VOLUNTEERING MOTIVATION
            The volunteer�ng mot�vat�on of ch�ldren was measured w�th a s�ngle
quest�on created for th�s study. The ch�ldren evaluated the quest�on "How much
do you th�nk about part�c�pat�ng �n soc�al respons�b�l�ty projects voluntar�ly �n
the future?" �n a 5-po�nt L�kert type (1-I don't th�nk at all, 2- I don't th�nk, 3-
Ne�ther of them, 4- I th�nk, 5- I def�n�tely th�nk). Increas�ng scores �nd�cate h�gh
volunteer�ng mot�vat�on �n the group.

VOLUNTEERING ATTITUDES

              Ch�ldren's att�tudes towards volunteer�ng were evaluated w�th a 5-�tem
scale. Items �n the scales were evaluated on a 5-po�nt L�kert type (1-Strongly
D�sagree, 2-D�sagree, 3-Ne�ther agree or d�sagree, 4-Agree, 5-Strongly Agree)
(Sample �tems: I th�nk help�ng others �s �mportant; Volunteer�ng �s s�gn�f�cant for
meet�ng and commun�cat�ng w�th d�fferent people.). You can f�nd all of the
�tems �n the scale �n the append�x g�ven at the end of the report. Total
volunteer�ng att�tudes scores for each ch�ld are created by the averag�ng the
�tems �n the scale. The rel�ab�l�ty scores were as follow: Pretest: Cronbach a:
.63; Posttest: Cronbach a: .68. Increas�ng scores �nd�cate pos�t�ve att�tudes
toward volunteer�ng.

GROUP WORK ATTITUDES
               The Scale of Work�ng w�th a Group, �n wh�ch �tems from two scales were
adapted and used, was used to measure ch�ldren's att�tudes toward group work
(Kouros & Abram�, 2006; Yılmaz et al., 2020). Items �n the scales were evaluated
�n a 5-po�nt L�kert type (1-Strongly D�sagree, 2-D�sagree, 3- Ne�ther agree or
d�sagree, 4-Agree, 5-Strongly Agree) (sample �tems: It �s �mportant for me that my
group does the work on t�me when I work w�th the group; When I work w�th the
group, I help my groupmates at the parts that I am the best at). You can f�nd all of
the �tems �n the scale �n the append�x g�ven at the end of the report. 
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S�nce the rel�ab�l�ty scores of the �tems �n the scale were h�gh, the average of
these �tems was taken to form the total group work att�tudes score for each
ch�ld (Pretest: Cronbach a: .78; Posttest: Cronbach a: .82). Increas�ng scores
�nd�cate pos�t�ve att�tudes towards group work.

SENSE OF CURIOSITY

                 The adapted vers�on of the General Cur�os�ty Att�tudes Scale was used
to measure the sense of cur�os�ty of ch�ldren (Fandakova et al., 2021). 9 �tems
were used �n th�s scale, wh�ch was adapted for the a�m of th�s study. Items �n the
scales were evaluated on a 4-po�nt L�kert type (1-Strongly D�sagree, 2-Strongly
D�sagree, 3-Agree, 4-Strongly D�sagree) (sample �tems: I really l�ke to th�nk and
wonder more about what I have learned; It �s very �mportant for me to f�nd
�nterest�ng quest�ons because then I learn more about the th�ngs around me.). You
can f�nd all of the �tems �n the scale �n the append�x g�ven at the end of the
report. S�nce the rel�ab�l�ty scores of the �tems �n the scale were h�gh, the average
of these �tems was taken to create a total cur�os�ty score for each ch�ld (Pretest:
Cronbach a: .71; Posttest: Cronbach a: .82). Increas�ng scores �nd�cate a h�gh
sense of cur�os�ty.

SELF-ESTEEM

               The Rosenberg Self-Esteem Scale was used to measure ch�ldren's self-
esteem (Rosenberg, 1965). Th�s scale cons�sts of 10 �tems. Items �n the scales were
evaluated on a 4-po�nt L�kert type (1-So False, 2-False, 3-True, 4-So True) (sample
�tems: I f�nd myself as valuable as other people; I th�nk I have some pos�t�ve
character�st�cs). You can f�nd all of the �tems �n the scale �n the append�x g�ven at
the end of the report. After calculat�ng the rel�ab�l�ty score of the �tems �n the
scale, the averages of these �tems were taken to form the total self-esteem score
for each ch�ld (Pretest: Cronbach a: .64; Posttest: Cronbach a: .75). Increas�ng
scores �nd�cate h�gh self-esteem. 

SELF-EFFICACY

         The Self-Eff�cacy Scale for Ch�ldren, developed by Mur�s(2001) and
adapted �nto Turk�sh by Telef and Karaca(2012), was used to measure ch�ldren's
self-eff�cacy. Th�s scale cons�sts of 21 �tems. Items �n the scales were evaluated on
a 5-po�nt L�kert-type (1- Not at all, 2- A l�ttle, 3- Qu�te well, 4- Good, 5- Very
well) (sample �tems: How well can you express your op�n�ons when your
classmates do not agree w�th you? How good are you at complet�ng your
homework every day?)
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            You can f�nd all of the �tems �n the scale �n the append�x g�ven at the
end of the report. After calculat�ng the rel�ab�l�ty scores of the �tems �n the
scale, the averages of these �tems were taken to create a total self-eff�cacy
score for each ch�ld (Pretest: Cronbach a: .86; Posttest: Cronbach a: .88).
Increas�ng scores �nd�cate h�gh self-eff�cacy scores.

EMPATHY

          Ch�ldren's empathy sk�lls were evaluated accord�ng to the KA-SI Empath�c
Tendency Scale (Kaya & S�yez, 2010). A su�table vers�on of th�s scale was used
for both ch�ldren and adolescents. The forms of the scale for both ch�ldren and
adolescents were used. The ch�ld form of the scale cons�sts of 13 �tems. The �tems
�n the scales were evaluated on a 4-po�nt L�kert type (1- Not at all su�table for
me, 2- Somewhat su�table for me, 3- Qu�te su�table for me, 4- Completely
su�table for me) (sample �tems: I can understand the feel�ngs of my fr�end when
he/she gets a bad grade �n the exams; I feel the same pa�n when I see
someone suffer�ng). The adolescent form of the scale cons�sts of 13 �tems. The
�tems �n the scales were evaluated on a 4-po�nt L�kert type (1- Not at all
su�table for me, 2- Somewhat su�table for me, 3- Qu�te su�table for me, 4-
Completely su�table for me) (sample �tems: My fr�ends f�rst come to me to talk
when they have a problem; When my fr�end rece�ves an award for h�s/her
ach�evement, I also feel h�s/her happ�ness.) You can f�nd all of the �tems �n the
scale �n the append�x g�ven at the end of the report. The rel�ab�l�ty scores of the
�tems �n the scale were calculated for both the pretest and posttest, and both
for ch�ldren and adolescents (Pretestch�ld: Cronbach a: .83; Posttestch�ld:
Cronbach a: .84; Pretest: Cronbach a: .84; Posttestch�ld: Cronbach a: .83). By
tak�ng the averages of these �tems, a total empathy score was created for each
ch�ld. H�gh values �nd�cate h�gh empathy values.

PRETEST AND POSTTEST COMPARISON
               In th�s sect�on, the f�nd�ngs of the analys�s, �n wh�ch we compared the
pretest and posttest results of the soc�al and cogn�t�ve sk�lls of the ch�ldren
part�c�pat�ng �n the workshops, were shared. Due to unforeseen and unstable
reasons such as the unstable �nternet access of ch�ldren, not all ch�ldren could
take the pretest and posttest at the same t�me. For th�s reason, the d�fference �n
the number of days between the pretest and posttest was used as a control
var�able �n the analys�s. S�m�larly, th�s �s also a factor to cons�der when
�nterpret�ng the results, as �t �s unknown how many workshops the ch�ldren
attended or d�d not attend.
             In�t�ally, a compar�son of the pretest and posttest was made for 54
ch�ldren who part�c�pated �n both the pretest and the posttest. 
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Wh�le the ch�ldren's self-esteem and cur�os�ty levels were s�gn�f�cantly h�gher �n
the posttest compared to the pretest, there was no d�fference �n volunteer�ng
mot�vat�on, volunteer�ng percept�on, mot�vat�on to work w�th the group,
empathy, and self-eff�cacy var�ables. 

              In order to understand that the effect�veness of the workshops d�d not
change accord�ng to age, the same analys�s was repeated by add�ng the age
var�able as a factor. Depend�ng on the l�terature, the age var�able was
determ�ned as m�ddle ch�ldhood (7-9 years old) and trans�t�on to
adolescence/adolescence per�od (10-13 years old).

         Cons�stent w�th the l�terature and as expected, the results show a
s�gn�f�cant d�fference �n pretest and posttest values of 7-9 years old ch�ldren's
volunteer�ng att�tudes, group work att�tudes, and feel�ngs of cur�os�ty. Accord�ng
to th�s, there was a s�gn�f�cant �ncrease �n the pos�t�ve volunteer�ng att�tudes of
the ch�ldren after they part�c�pated �n the workshops. S�m�larly, a s�gn�f�cant
�ncrease was observed �n ch�ldren's pos�t�ve att�tudes toward group work after
part�c�pat�ng �n the workshops. After the workshops, there was also an �ncrease
�n the ch�ldren's sense of cur�os�ty. After ch�ldren part�c�pated �n the workshops,
a marg�nal �ncrease was observed �n the�r volunteer�ng mot�vat�on and self-
esteem values. Th�s could be related to the sample s�ze and power. 
             Contrary to expectat�ons, there was no s�gn�f�cant d�fference �n the self-
eff�cacy and empathy scores (See Table 1 for the pretest and posttest mean
values).

 

Table 1. Compar�son of Ch�ldren w�th Pretest and Posttest Analys�s of Var�ance  

 
   
  

 
  Pretest Mean Value

  

 
  Posttest Mean Value

  
F Value P Value

 
Volunteer�ng Mot�vat�on  

 
  4.15

  

 
  4.46

  

 
  3.97

  

 
  .052

  

 
Volunteer�ng Att�tudes  

 
  4.37

  

 
  4.56

  

 
  4.37

  

 
  .042*

  

 
Group Work Att�tudes  

 
  4.14

  

 
  4.35

  

 
  5.79

  

 
  .020*

  

Cur�os�ty
 

  3.35
  

 
  3.59

  

 
  16.52

  

 
  < .001*

  

 
Self-Esteem

  

 
  3.20

  

 
  3.35

  

 
  3.82

  

 
  .056

  

Self-Eff�cacy
 

  3.83
  

 
  3.97

  

 
  2.88

  

 
  .096

  

 
Empathy

 

 
  3.43

  

 
  3.38

  

 
  .495

  

 
  .485
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Table 2. Compar�son of Ch�ldren w�th Pretest and Posttest Analys�s of Var�ance

  

 
   
  

 
 Pretest Mean Value

  
Posttest Mean Value

 
  F Value

  

 
P Value  

Volunteer�ng Mot�vat�on
 

  4.27
  

 
  4.28

  

 
  .002

  

 
  .967

  

Volunteer�ng Att�tudes
 

  4.59
  

 
  4.63

  

 
  .129

  

 
  .721

  

Group Work Att�tudes
 

  4.43
  

 
  4.45

  

 
  .032

  

 
  .859

  

Cur�os�ty
 

  3.41
  

 
  3.51

  

 
  2.53

  

 
  .117

  

Self-Esteem
 

  3.31
  

 
  3.40

  

 
  1.10

  

 
  .298

  

Self-Eff�cacy
 

  3.97
  

 
  3.96

  

 
  .003

  

 
  .954

  

Empathy
 

  3.35
  

 
  3.37

  

 
  .100

  

 
  .753

  

Note. *: p < .05 �nd�cates stat�st�cal s�gn�f�cance.
Note. *: All mean values are mean values adjusted by controll�ng the number of
days between the pretest and posttest.

          Contrary to expectat�ons, no s�gn�f�cant d�fference was observed
between the pretest and posttest results of the adolescent part�c�pants for any
of the var�ables (See Table 2 for the pretest and posttest mean values of the
adolescents).

                 In the follow�ng parts of the report, the results of the posttest study for
the ch�ldren who part�c�pated �n the workshops w�ll be shared.

POSTTEST DESCRIPTIVE FINDINGS
           In th�s sect�on, the f�nd�ngs of the analys�s �n wh�ch we compared the
soc�al and cogn�t�ve sk�lls of the ch�ldren part�c�pat�ng �n the workshops
accord�ng to age and gender were shared. W�th the help of var�ance analys�s,
�t was �nvest�gated whether there were d�fferences �n the self-esteem, cur�os�ty
att�tudes, group work att�tudes, volunteer�ng mot�vat�ons, volunteer�ng att�tudes,
and empathy sk�lls of the ch�ldren who part�c�pated �n the workshop accord�ng
to age (�.e., ch�ldren aged between 7-9 and adolescents aged between 10-13)
and gender.
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                One sample t-test showed that the self-esteem levels of the ch�ldren
part�c�pat�ng �n the workshops were s�gn�f�cantly d�fferent from the mean value
(2) that could be obta�ned from the scale (mean self-esteem: 3.38, p < .001). The
results of the var�ance analys�s showed that the self-esteem levels reported by
the ch�ldren who part�c�pated �n the workshops d�d not change accord�ng to age
and gender.

F�gure 1. Scores of the self-esteem var�able accord�ng to age and gender

            A one sample t-test showed that the self-eff�cacy levels of the ch�ldren
who part�c�pated �n the workshops were s�gn�f�cantly d�fferent from the mean
value (2.5) that could be obta�ned from the scale (mean self-eff�cacy: 3.97, p <
.001). The results of the var�ance analys�s showed that the self-eff�cacy levels
reported by the ch�ldren who part�c�pated �n the workshops d�d not change
accord�ng to age and gender.

F�gure 2. The scores of the self-eff�cacy var�able accord�ng to age and gender
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                S�m�larly, a one sample t-test showed that the level of cur�os�ty of the
ch�ldren part�c�pat�ng �n the workshops was s�gn�f�cantly d�fferent from the
average value (2) that could be obta�ned from the scale (mean cur�os�ty: 3.55, p
< .001). The results of the var�ance analys�s showed a s�gn�f�cant �nteract�on of
age and gender �n the cur�os�ty levels reported by the ch�ldren part�c�pat�ng �n
the workshops. Accord�ng to these results, �t was found that only �n the 7-9 ch�ld
age group, the cur�os�ty levels of g�rls were s�gn�f�cantly h�gher than boys.
Increas�ng scores represent h�gher cur�os�ty.

F�gure 3. The scores of the sense of cur�os�ty var�able accord�ng to age and gender

               A one sample t-test, wh�ch was conducted to exam�ne the att�tudes of
the ch�ldren part�c�pat�ng �n the workshop regard�ng group work, showed that
the pos�t�ve group work att�tudes of the ch�ldren were s�gn�f�cantly d�fferent from
the mean value (2.5) that could be obta�ned from the scale (mean group work
att�tudes: 4.39, p < .001).The results of the var�ance analys�s showed that the
att�tudes of the ch�ldren part�c�pat�ng �n the workshops related to group work d�d
not change accord�ng to age and gender.

F�gure 4. The scores of the group work att�tudes var�able accord�ng to age and gender
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               When we made a descr�pt�ve analys�s of the volunteer�ng mot�vat�ons of
the ch�ldren part�c�pat�ng �n the workshops, none of the ch�ldren chose the
opt�ons ‘I Def�n�tely Don't Th�nk’ and ‘I Don't Th�nk’ to the quest�on "How much do
you th�nk about part�c�pat�ng �n soc�al respons�b�l�ty projects voluntar�ly �n the
future?". 15.1% of the ch�ldren answered, ‘Ne�ther of them’ to th�s quest�on, 32.1%
answered I th�nk, and 52.8% answered ‘I def�n�tely th�nk’. These percentages show
us that the volunteer�ng mot�vat�on of the ch�ldren part�c�pat�ng �n the workshop �s
h�gh.

F�gure 5. The frequenc�es of volunteer�ng mot�vat�on responses
 

               A one sample t-test also showed that the volunteer�ng mot�vat�on of the
ch�ldren was s�gn�f�cantly h�gher than the average value (2.5) that could be
obta�ned from the quest�on (mean mot�vat�on: 4.38, p < .001). The results of the
var�ance analys�s showed that the volunteer�ng mot�vat�ons of the ch�ldren
part�c�pat�ng �n the workshops d�d not change accord�ng to age and gender.

F�gure 6. The scores of volunteer�ng mot�vat�on var�able accord�ng to age and gender
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            A one sample t-test wh�ch was conducted to understand whether the
att�tudes of the ch�ldren part�c�pat�ng �n the workshops towards volunteer�ng
were pos�t�ve or not, showed that the volunteer�ng att�tudes of the ch�ldren were
s�gn�f�cantly h�gher than the average value (2.5) (mean Att�tudes to
volunteer�sm: 4.59, p < .001). The results of the var�ance analys�s showed that
the volunteer�ng att�tudes of the ch�ldren part�c�pat�ng �n the workshops d�d not
change accord�ng to age and gender.

F�gure 7. The scores of volunteer�ng att�tudes var�able accord�ng to age and gender
 

               S�m�larly, a one sample t-test showed that ch�ldren's empathy sk�lls were
s�gn�f�cantly h�gher than the mean value (2) (mean cur�os�ty: 3.38, p < .001). The
results of the var�ance analys�s showed that the volunteer�ng mot�vat�ons of the
ch�ldren part�c�pat�ng �n the workshops d�d not change accord�ng to age and
gender.

F�gure 8. The scores of the empathy var�able accord�ng to age and gender
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Table 3. The Correlat�on Table of Study Var�ables for the Whole Sample

(Spearman correlat�on coeff�c�ents)  

 
   
  

Volunteer�ng
Mot�vat�on  

Volunteer�ng
Att�tudes

 
  Group Work

Att�tudes
  

Self-esteem  Cur�os�ty  Self-eff�cacy  

Volunteer�ng
Mot�vat�on  

 
  1
  

 
   
  

 
   
  

 
   
  

 
   
  

 
   
  

Volunteer�ng
Att�tudes  

 
  .17

  

 
  1
  

 
   
  

 
   
  

 
   
  

 
   
  

Group Work
Att�tudes  

 
  .11
  

 
  .68*

  

 
  1
  

 
   
  

 
   
  

 
   
  

Self-esteem  
 

  -.01
  

 
  .44*

  

 
  .35*

  

 
  1
  

 
   
  

 
   
  

Cur�os�ty  
 

  .22
  

 
  .55*

  

 
  .45*

  

 
  .43*

  

 
  1
  

 
   
  

Self-eff�cacy  
 

  .16
  

 
  .46*

  

 
  .42*

  

 
  .14

  

 
  .36*

  

 
  1
  

 
Empathy

  

 
  .13

  

 
  .25

  

 
  .39*

  

 
  -.12

  

 
  .11
  

 
  .46*

  

RELATIONSHIPS BETWEEN SOCIAL AND COGNITIVE FACTORS

           In th�s sect�on, the relat�ons between the soc�al and cogn�t�ve sk�lls of the
ch�ldren part�c�pat�ng �n the workshops were exam�ned by Spearman's rank
correlat�on analys�s (Spearman, 1904). We bel�eve that exam�n�ng and
understand�ng these relat�onsh�ps �s �mportant as �t prov�des a comprehens�ve
p�cture for programs a�med at �ncreas�ng ch�ldren's soc�al and cogn�t�ve sk�lls.

             F�rstly, the correlat�on table for the whole sample w�ll be g�ven, and
then the correlat�on values between the var�ables w�ll be g�ven �n separate
tables for ch�ldren and adolescents. Correlat�on explanat�ons w�ll be made �n
deta�l for both ch�ldren and adolescents. Th�s w�ll g�ve us �nformat�on on whether
the relat�onsh�ps among var�ables are s�m�lar for ch�ldren and adolescents.

Note. *: p < .05 �nd�cates stat�st�cal s�gn�f�cance.
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RELATIONSHIPS BETWEEN SOCIAL AND COGNITIVE
FACTORS IN CHILDREN AGED BETWEEN 7-9

             In accordance w�th the l�terature, volunteer�ng mot�vat�on was pos�t�vely
correlated w�th cur�os�ty and self-eff�cacy of ch�ldren aged between 7-9. In
other words, as ch�ldren's self-eff�cacy and cur�os�ty levels �ncrease, the�r
mot�vat�on to volunteer ('How much do you th�nk about part�c�pat�ng �n soc�al
respons�b�l�ty projects voluntar�ly �n the future') �ncreases �n the same d�rect�on.

               S�m�larly, ch�ldren's volunteer�ng att�tudes (pos�t�ve evaluat�ons about
volunteer�ng) were found to be s�gn�f�cantly related to ch�ldren's pos�t�ve group
work att�tudes, cur�os�ty, and self-eff�cacy. As ch�ldren v�ew group work
pos�t�vely and feel competent to do group work, the�r pos�t�ve att�tudes towards
volunteer�ng �ncrease �n the same d�rect�on. Cons�der�ng the volunteer�ng
projects carr�ed out �n groups, the pos�t�ve approach of ch�ldren to group work
may be a mot�vat�ng factor for them to part�c�pate �n such projects. Another
f�nd�ng shows that as ch�ldren's self-eff�cacy levels �ncrease, pos�t�ve
volunteer�ng att�tudes also �ncrease �n the same d�rect�on. In parallel w�th the
l�terature, these f�nd�ngs prov�de us w�th �nferences that act�v�t�es and workshops
that w�ll �ncrease self-eff�cacy may also be related to ch�ldren's pos�t�ve
volunteer�ng att�tudes. In add�t�on, there �s a strong and stat�st�cally s�gn�f�cant
pos�t�ve correlat�on between ch�ldren's pos�t�ve volunteer�ng att�tudes and
ch�ldren's sense of cur�os�ty. In other words, as ch�ldren's sense of cur�os�ty
�ncreases, the�r att�tudes towards tak�ng part �n volunteer�ng act�v�t�es also
�ncreases. Contrary to expectat�ons, ch�ldren's volunteer�ng att�tudes were not
found to be s�gn�f�cantly related to volunteer�ng mot�vat�on, self-esteem, and
empathy sk�lls.

              In add�t�on to the above results �n terms of group work att�tudes, there
�s a s�gn�f�cant relat�onsh�p between cur�os�ty and empathy. In other words, as
ch�ldren's empathy levels �ncrease, the�r pos�t�ve att�tudes toward group work
�ncrease �n the same d�rect�on.Cons�der�ng the role of empathy �n peer
relat�ons, �ts pos�t�ve correlat�on w�th the�r part�c�pat�on �n group work w�th
peers �s a result that �s compat�ble w�th the l�terature. S�m�larly, ch�ldren's
�ncreased sense of cur�os�ty �s also s�gn�f�cantly assoc�ated w�th pos�t�ve group
work att�tudes. It can be thought that ch�ldren's �nteract�ons w�th each other
and shar�ng behav�or wh�le work�ng �n groups may ra�se new quest�ons and th�s
may be pos�t�vely related to the sense of cur�os�ty.

               Contrary to our expectat�ons, ch�ldren's self-esteem levels were not
found to be s�gn�f�cantly related to cur�os�ty, self-eff�cacy, and empathy sk�lls.
S�m�larly, ch�ldren's sense of cur�os�ty was not found to be assoc�ated w�th self-
eff�cacy and empathy sk�lls. 
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  Table 4. The Correlat�on Table of Study Var�ables for Ch�ldren (Spearman correlat�on coeff�c�ents)

  

 
   
  

Volunteer�ng
Mot�vat�on  

  Volunteer�ng
Att�tudes  

 
  Group Work

Att�tudes
  

Self-esteem  Cur�os�ty  Self-eff�cacy  

 
  Volunteer�ng

Mot�vat�on
  

 
  1
  

 
   
  

 
   
  

 
   
  

 
   
  

 
   
  

Volunteer�ng
Att�tudes

 
  .24

  

 
  1
  

 
   
  

 
   
  

 
   
  

 
   
  

Group Work
Att�tudes  

 
  .10

  

 
  .63*

  

 
  1
  

 
   
  

 
   
  

 
   
  

Self-esteem  
 

  .05
  

 
  .30

  

 
  .11
  

 
  1
  

 
   
  

 
   
  

Cur�os�ty  
 

  .53*
  

 
  .54*

  

 
  .39*

  

 
  .31

  

 
  1
  

 
   
  

Self-eff�cacy  
 

  .38*
  

 
  .38*

  

 
  .29

  

 
  -.19

  

 
  .13

  

 
  1
  

Empathy  
 

  .19
  

 
  .16

  

 
  .44*

  

 
  -.24

  

 
  .06

  

 
  .53*

  

F�nally, a s�gn�f�cant relat�onsh�p was found between self-eff�cacy and empathy.
As the ch�ldren's self-eff�cacy levels �ncrease, the�r empathy levels �ncrease
accord�ngly (See the correlat�ons values �n Table 3).

Note. *: p < .05 �nd�cates stat�st�cal s�gn�f�cance.
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     Contrary to expectat�ons, volunteer�ng mot�vat�on �n adolescents aged
between 10-13 was not s�gn�f�cantly assoc�ated w�th any other soc�al cogn�t�ve
factor.
        When the relat�onsh�p between volunteer�ng att�tudes and other var�ables
�n adolescent part�c�pants was exam�ned, pos�t�ve group work att�tudes were
found to be s�gn�f�cantly assoc�ated w�th self-esteem, cur�os�ty, and self-
eff�cacy. S�m�lar to the relat�onsh�ps �n the 7-9 age group, as pos�t�ve
volunteer�ng att�tudes �ncrease �n the 10-13 age group part�c�pants, pos�t�ve
group work att�tudes also �ncrease �n the same d�rect�on. It shows that as the
self-esteem and self-eff�cacy levels of the adolescent part�c�pants �ncrease, 
the�r pos�t�ve volunteer�ng att�tudes also �ncrease �n the same d�rect�on. In
add�t�on, there �s a strong and stat�st�cally s�gn�f�cant pos�t�ve correlat�on
between adolescents' pos�t�ve volunteer�ng att�tudes and the�r sense of
cur�os�ty. Ch�ldren w�th a h�gh level of cur�os�ty seem to be soc�ally act�ve and
act�ve �n work�ng �n groups and volunteer�ng. Contrary to the expectat�ons, �t
was not found to be s�gn�f�cantly related to adolescents' volunteer�ng att�tudes
and empathy sk�lls.
        When we analyzed the var�ables related to pos�t�ve group work att�tudes
of adolescents between the ages of 10-13, a s�gn�f�cant relat�onsh�p was found
between self-esteem and self-eff�cacy, as expected. In other words, as
ch�ldren's self-esteem and self-eff�cacy levels �ncrease, the�r pos�t�ve att�tudes
towards group work also �ncrease �n the same d�rect�on. S�m�larly, adolescents'
�ncreased sense of cur�os�ty �s also s�gn�f�cantly assoc�ated w�th pos�t�ve group
work att�tudes.

      When we exam�ned the var�ables related to the sense of cur�os�ty of
adolescents, a s�gn�f�cant relat�onsh�p was found between self-esteem and self-
eff�cacy, as expected. In other words, as ch�ldren's self-esteem and self-eff�cacy
levels �ncrease, the�r sense of cur�os�ty also �ncreases �n the same d�rect�on.
Ch�ldren who see the�r self as �mportant and valuable and bel�eve �n the�r own
suff�c�ency exh�b�t a h�gh level of cur�os�ty. F�nally, contrary to the expectat�ons,
no s�gn�f�cant relat�onsh�p was observed between ch�ldren's empathy sk�lls and
the�r pos�t�ve att�tudes toward cur�os�ty.
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RELATIONSHIPS BETWEEN SOCIAL AND COGNITIVE
FACTORS IN ADOLESCENTS AGED BETWEEN 10-13



 
Table 5. The Correlat�on Table of Study Var�ables for Adolescents 

(Spearman correlat�on coeff�c�ents)  
 

 
   
  

  Volunteer�ng
Mot�vat�on  

Volunteer�ng
Att�tudes

 
  Group Work

Att�tudes
  

Self-esteem  Cur�os�ty  Self-eff�cacy  

 
  Volunteer�ng

Mot�vat�on
  

 
  1
  

 
   
  

 
   
  

 
   
  

 
   
  

 
   
  

 
 Volunteer�ng

Att�tudes
  

 
  .12

  

 
  1
  

 
   
  

 
   
  

 
   
  

 
   
  

 
  Group Work

Att�tudes
  

 
  .16

  

 
  .73*

  

 
  1
  

 
   
  

 
   
  

 
   
  

 
  Self-esteem

  

 
  -.09

  

 
  .61*

  

 
  .62*

  

 
  1
  

 
   
  

 
   
  

 
 Cur�os�ty

  

 
  -.24

  

 
  .59*

  

 
  .53*

  

 
  .62*

  

 
  1
  

 
   
  

Self-eff�cacy
 

  -.18
  

 
  .58*

  

 
  .59*

  

 
  .65*

  

 
  .67*

  

 
  1
  

Empathy
 

  .03
  

 
  .06

  

 
  .32

  

 
  .11
  

 
  .16

  

 
  .34

  

Note. *: p < .05 �nd�cates stat�st�cal s�gn�f�cance.
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                As expla�ned �n the �ntroduct�on, soc�al and cogn�t�ve sk�lls such as self-
eff�cacy, self-esteem, empathy, cur�os�ty, and volunteer�ng mot�vat�on are very
�mportant for the soc�al and academ�c l�ves of ch�ldren and adolescents. Even
though fam�l�es, the educat�on system, and schools form the most bas�c
foundat�ons for the development of these sk�lls, extracurr�cular act�v�t�es, and
workshops are also �mportant for these sk�lls. Th�s report presents f�nd�ngs on how
workshops organ�zed by SosyalBen, relate to ch�ldren's soc�al and cogn�t�ve sk�lls,
such as self-eff�cacy, self-esteem, empathy, cur�os�ty, and mot�vat�on for
volunteer�ng. The workshops organ�zed by SosyalBen w�th�n the scope of the
program (�.e., Dance workshop, Invent�on Workshop, Short F�lm and Photography
Workshop, Mus�c Workshop, Game Workshop, Pa�nt�ng Workshop, Sports
Workshop, and Creat�ve Wr�t�ng Workshop) a�m to comprehens�vely �ncrease the
soc�al and cogn�t�ve sk�lls of ch�ldren and adolescents by target�ng d�fferent
areas of development. Although the obta�ned data cannot be general�zed
because of sample l�m�tat�ons, we bel�eve that the f�nd�ngs from th�s study w�ll
contr�bute to programs a�med at �mprov�ng the soc�al and cogn�t�ve
development of ch�ldren and adolescents. Therefore, we th�nk that th�s research �s
�mportant both theoret�cally and �n terms of the pract�cal propos�t�ons �t offers.

              As elaborated �n the sect�on where the f�nd�ngs are shared, although due
to some unforeseen and unatta�nable reasons, not every ch�ld was able to attend
the same number of workshops at the same t�me, the analys�s carr�ed out by
controll�ng these have shown to us that the workshops have �ncreased
volunteer�ng att�tudes, cur�os�ty, and mot�vat�on to work w�th the group, espec�ally
�n the 7-9 age group. There �s an expected �ncrease �n the average values of our
var�ables �n the 10-13 age group, but the fact that th�s �ncrease �s not s�gn�f�cant
has shown that workshops are more effect�ve for ch�ldren �n the 7-9 age group.
Results show us that age �s one of the most �mportant factors to cons�der when
organ�z�ng �ntervent�on programs that a�m to �mprove ch�ldren’s soc�al and

RESULTS AND
DISCUSSION
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cogn�t�ve sk�lls, behav�or, and mot�vat�on. From the l�terature, we know that early
�ntervent�ons �n ch�ldren's soc�al and cogn�t�ve sk�lls are more effect�ve for long-
term results (Burger, 2010). In th�s context, s�m�lar workshops target�ng the early
ch�ldhood per�od must be organ�zed both �n formal educat�on and by non-
governmental organ�zat�ons and foundat�ons. 

             There are also some l�m�tat�ons of the research that we should cons�der
when compar�ng the pretest and posttest results. We bel�eve that �t �s �mportant
to present both these l�m�tat�ons and the th�ngs that can be done to overcome
these l�m�tat�ons �n the form of suggest�ons. An expected upward trend was
observed �n some var�ables wh�le compar�ng the pretest and posttest averages,
but the fact that th�s �ncrease �s not s�gn�f�cant may be related to our sample s�ze.
S�m�larly, all ch�ldren attend�ng all the workshops at the same t�me and tak�ng
both pretest and posttest measurements at the same t�me �s one of our l�m�tat�ons
that future stud�es should take �nto account. Also, future stud�es can compare the
pretest and posttest of control group cons�st�ng of ch�ldren and adolescents who
d�d not part�c�pate �n the workshops. F�nally, the current research focused on
var�ables such as self-eff�cacy, self-esteem, empathy, cur�os�ty, and mot�vat�on for
volunteer�ng, cons�der�ng the contents of the workshops conducted by young
volunteers �n SosyalBen. But the poss�ble effects of workshops for ch�ldren may not
be l�m�ted to these. Workshops can pos�t�vely affect ch�ldren and young people �n
many d�fferent ways (such as sc�ence mot�vat�on, cur�os�ty, and mot�vat�on about
art). Therefore, more comprehens�ve measures w�ll help us to understand other
poss�ble pos�t�ve effects and �nform the program organ�zers.

           In the posttest data analys�s of ch�ldren and adolescents who part�c�pated
�n the workshop, ch�ldren’s and adolescents’ self-eff�cacy, self-esteem, empathy,
cur�os�ty, att�tudes about volunteer�sm, and pos�t�ve att�tudes toward teamwork
were found to be s�gn�f�cantly h�gher than the average values that can be taken
from scales. In the same d�rect�on, when ch�ldren and adolescents were asked
about the poss�b�l�ty of voluntar�ly part�c�pat�ng �n soc�al respons�b�l�ty projects �n
the future, 84.9% answered “I would cons�der” and “I would def�n�tely cons�der”.
Cons�der�ng the content of the workshops and cons�der�ng that these workshops
are conducted by volunteers, �t �s not surpr�s�ng that ch�ldren and adolescents
rate the�r l�kel�hood of volunteer�ng �n the future as h�gh. 

                When we cons�der the relat�onsh�ps between the soc�al and cogn�t�ve
sk�lls of the ch�ldren and adolescents part�c�pat�ng �n the workshops w�th each
other, we observe that adolescents’ relat�onsh�ps are more cons�stent and
mean�ngful compared to ch�ldren’s (except for volunteer�ng mot�vat�on and
empathy). Th�s, �n parallel w�th the l�terature, aga�n prov�des �mpl�cat�ons that
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these relat�onsh�ps have become more complete �n adolescents compared to
ch�ldren. At the same t�me, �t also makes �t �mportant to offer programs where the
contents can be adapted for d�fferent age groups by cons�der�ng the age �n the
workshops. Th�s w�ll ensure that ch�ldren and adolescents of d�fferent age groups
benef�t from the workshop programs �n the most effect�ve way.

              As a result, cons�der�ng the �mportance of soc�al and cogn�t�ve sk�lls
exam�ned w�th�n the scope of th�s research such as self-eff�cacy, self-esteem,
empathy, cur�os�ty, and volunteer�ng mot�vat�on for ch�ldren and adolescents, the
�mportance of programs a�med at �ncreas�ng these sk�lls emerges. Cons�der�ng
the context of Turkey, ch�ldren at d�fferent soc�o-econom�c levels do not have
equal access to such extracurr�cular act�v�t�es and workshops. Therefore, we
bel�eve that �t �s �mportant for �nst�tut�ons and organ�zat�ons to take steps,
espec�ally for ch�ldren and young people who do not have access to such
act�v�t�es. 
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  14. When I work �n a group, I am able to share my �deas

ABILITY TO WORK WITH A GROUP
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  1

  Strongly
D�sagree

  

 
  2

  D�sagree
  

3
Ne�ther Agree
or D�sagree

 
  4

  Agree 
   
  

 
 

 5
  Strongly 

Agree
   
  

  1. I th�nk �t's �mportant to help others.
  

 
   
  

 
   
  

 
   
  

 
   
  

  2. I th�nk that volunteer�ng w�ll contr�bute to soc�ety.
  

 
   
  

 
   
  

 
   
  

 
   
  

  3. I th�nk volunteer�ng �s �mportant for meet�ng and commun�cat�ng w�th d�fferent
people.
  

 
   
  

 
   
  

 
   
  

 
   
  

  4. I th�nk volunteer�ng �s �mportant to ga�n new perspect�ves.
  

 
   
  

 
   
  

 
   
  

 
   
  

  5. I th�nk volunteer�ng w�ll �ncrease one's self-esteem.
  

 
   
  

 
   
  

 
   
  

 
   
  

VOLUNTEERING PERCEPTION
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  1

  Def�n�tely Not
Cons�der

  

 
  2

  Not Cons�der
  

3
Ne�ther or Nor

Cons�der

 
 

  4
  Cons�der 

   
  

 
 

 5
 Def�n�tely Cons�der

   
  

  1.  In the future, I would ....... part�c�pat�ng �n soc�al respons�b�l�ty projects as
a volunteer.

 
   
  

 
   
  

 
   
  

VOLUNTEERING MOTIVATION
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Self-Eff�cacy Scale

 
   
  

 
  1

  Not at all
  

 
  2

  A l�ttle
  

3
Moderatly

 
 

  4
  Well 

   
  

  
5

  Very well 
   
  

  1. How well can you express your op�n�ons when other classmates d�sagree w�th you? 
  

 
   
  

 
   
  

 
   
  

   
  

  2. How well do you succeed �n cheer�ng yourself up when an unpleasant event has
happened? 
  

 
   
  

 
   
  

 
   
  

   
  

  3. How well can you study when there are other �nterest�ng th�ngs to do?   
  

 
   
  

 
   
  

 
   
  

   
  

  4. How well do you succeed �n becom�ng calm aga�n when you are very scared? 
  

 
   
  

 
   
  

 
   
  

   
  

  5. How well can you become fr�ends w�th other ch�ldren?
  

 
   
  

 
   
  

 
   
  

   
  

  6.  How well can you study a chapter for a test? 

  7.  How well can you have a chat w�th an unfam�l�ar person? 

  8.  How well can you prevent to become nervous? 

  9. How well do you succeed �n f�n�sh�ng all your homework every day? 

  10. How well can you work �n harmony w�th your classmates? 

  11. How well can you control your feel�ngs? 

  12. How well can you pay attent�on dur�ng every class? 

  13. How well can you tell other ch�ldren that they are do�ng someth�ng that you don’t
l�ke? 

  14. How well can you g�ve yourself a peptalk when you feel low? 

  15. How well do you succeed �n pass�ng all subjects? 

  16. How well can you tell a funny event to a group of ch�ldren? 

  17. How well do you succeed �n sat�sfy�ng your parents w�th your schoolwork? 

  18. How well do you succeed �n stay�ng fr�ends w�th other ch�ldren? 

  19. How well do you succeed �n suppress�ng unpleasant thoughts?

  20. How well do you succeed �n pass�ng a test? 

  21. How well do you succeed �n not worry�ng about th�ngs that m�ght happen? 

SELF-EFFICACY SCALE
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  1

  Strongly
D�sagree

  

 
  2

  D�sagree
  

 
  
3

  Agree 
   
  

 
 

 4
  Strongly 

Agree
   
  

  1. I can understand a fr�end's feel�ngs when they get a bad grade �n exams.
  

 
   
  

 
   
  

 
   
  

 
   
  

  2. When I see someone suffer�ng �n front of me, I feel the same pa�n.
  

 
   
  

 
   
  

 
   
  

 
   
  

  3.  When a fr�end �s happy, I feel happy too.

 
   
  

 
   
  

 
   
  

 
   
  

  4. I can put myself �n the shoes of my fr�ends �n any s�tuat�on.
  

 
   
  

 
   
  

 
   
  

 
   
  

  5.  I can understand the feel�ngs of a person who has lost a loved one.
  

 
   
  

 
   
  

 
   
  

 
   
  

  6. I also feel sad when a fr�end tells about a sad event that has happened to them.
  

 
   
  

 
   
  

 
   
  

 
   
  

  7. When someth�ng bothers my fr�ends, even �f they don't say �t, I can tell by the�r act�ons.  

 
   
  

 
   
  

 
   
  

 
   
  

  8. I bel�eve I am successful �n understand�ng my fr�ends.
  

 
   
  

 
   
  

 
   
  

 
   
  

  9. When I see someone cry�ng �n front of me, my eyes also f�ll w�th tears.

 
   
  

 
   
  

 
   
  

 
   
  

  10. When a fr�end rece�ves an award for an ach�evement, I feel the�r joy too.
  

 
   
  

 
   
  

 
   
  

 
   
  

  11. I can understand how a fr�end who �s alone feels.
  

 
   
  

 
   
  

 
   
  

 
   
  

  12. I get upset when a fr�end �s wronged.
  

 
   
  

 
   
  

 
   
  

 
   
  

  13. When I see a fr�end who �s sad and feels down, I feel down too.
  

 
   
  

 
   
  

 
   
  

 
   
  

EMPATHY SCALE FOR CHILDREN
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  1

  Strongly
D�sagree

  

 
  2

  D�sagree
  

 
  3

  Agree 
   
  

 
  4

  Strongly 
Agree

   
  

  1. When I see someone suffer�ng �n front of me, I feel the same pa�n.
  

 
   
  

 
   
  

 
   
  

 
   
  

  2. My fr�ends who have problems come to me f�rst to talk.
  

 
   
  

 
   
  

 
   
  

 
   
  

 
  3. I get upset when a fr�end �s scolded by the teacher.

  

 
   
  

 
   
  

 
   
  

 
   
  

  4. I feel sad when I see someone excluded by the�r fr�ends.
  

 
   
  

 
   
  

 
   
  

 
   
  

  5. I can l�sten carefully to the other person for a long t�me.
  

 
   
  

 
   
  

 
   
  

 
   
  

  6. I also feel sad when a fr�end tells about a sad event that has happened to them.  

 
   
  

 
   
  

 
   
  

 
   
  

  7. When someth�ng bothers my fr�ends, even �f they don't say �t, I can tell by the�r act�ons.  

 
   
  

 
   
  

 
   
  

 
   
  

  8. I bel�eve I am successful �n understand�ng my fr�ends.
  

 
   
  

 
   
  

 
   
  

 
   
  

 9. When I see someone cry�ng �n front of me, my eyes also f�ll w�th tears.
 

   
  

 
   
  

 
   
  

 
   
  

  10. My fr�ends say they feel good after talk�ng to me.
  

 
   
  

 
   
  

 
   
  

 
   
  

  11. When a fr�end rece�ves an award for an ach�evement, I feel the�r joy too.
  

 
   
  

 
   
  

 
   
  

 
   
  

  12. My fr�ends eas�ly share the�r problems w�th me.
  

 
   
  

 
   
  

 
   
  

 
   
  

  13. I get upset when a fr�end �s wronged.

 
   
  

 
   
  

 
   
  

 
   
  

  14. When I see a fr�end who �s sad and feels down, I feel down too.
  

 
   
  

 
   
  

 
   
  

 
   
  

  15. I l�sten to a fr�end unt�l the end to understand the�r problem.
  

 
   
  

 
   
  

 
   
  

 
   
  

  16. I also get sad when I watch sad th�ngs on TV or at the mov�es.
  

 
   
  

 
   
  

 
   
  

 
   
  

  17. I get sad when I see an an�mal that has been hurt.

 
   
  

 
   
  

 
   
  

 
   
  

EMPATHY SCALE FOR ADOLESCENTS
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